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ABSTRACT 

 

Herlina, 2011, An Analysis of Students’ Errors in Writing Focused on Tenses at the 

Second Grade Students of SMP Cendrawasih 1 Cipete, “Skripsi”, 

Department of English Education, The Faculty of Tarbiya and Teachers 

Training, Syarif Hidayatullah State Islamic University Jakarta. 

Advisor: Nida Husna, MA, Tesol. 

 

Key words: Error Analysis, Tenses, Writing, SMP Cendrawasih 1 

 

The purpose of this study is to analyze the error of students’ writing at 

second grade of SMP Cendrawasih 1 Cipete. Through this study, it is hoped that the 

students can learn from their error and the teacher is able to help the students to 

solve the problem. 

This study is categorized as descriptive analysis, because it is intended to 

describe the objective condition about the students’ writing in tenses by analyzing 

the errors. This study is considered as quantitative research, because the researcher 

used some numerical data which is analyzed statistically. 

The finding of this study is that the highest percentage of error is past 

continous tense with percentage 69.75%. The errors could happen because mother 

tongue interference, lack of the media, teacher’s unclear explanation, and less 

concentration.  
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ABSTRAK 

 

Herlina, 2011, An Analysis of Students’ Errors in Writing Focused on Tenses at the 

Second Grade Students of SMP Cendrawasih 1 Cipete, “Skripsi”, Jurusan 

Pendidikan Bahasa Inggris, Fakultas Ilmu Tarbiyah dan Keguruan, 

Universitas Islam Negeri Syarif Hidayatullah Jakarta. 

Pembimbing: Nida Husna, MA, Tesol. 

 

Kata Kunci: Error Analisis, Tenses, Menulis, SMP Cendrawasih 1 

 

Tujuan dari penelitian ini adalah untuk menganalisa kesalahan penulisan 

siswa di kelas dua SMP Cendrawasih 1 Cipete. Melalui penelitian ini diharapkan 

bahwa siswa dapat belajar dari kesalahan mereka dan guru mampu membantu siswa 

memecahkan masalah mereka. 

Penelitian ini dikategorikan sebagai analisa deskriptif, karena penelitian ini 

menggambarkan secara obyektif kondisi penulisan siswa dalam tenses dengan 

menganalisa kesalahannya. Penelitian ini termasuk penelitian kuantitatif, karena 

peneliti menggunakan data penghitungan yang dianalisa secara statistik. 

Hasil temuan penelitian ini menyatakan bahwa persentase kesalahan 

tertinggi adalah past continuous tense dengan persentase 69.75%. kesalahan dapat 

terjadi karena pengaruh bahasa ibu, kekurangan media pembelajaran, kurang 

jelasnya penjelasan guru, dan kurangnya konsentrasi siswa.  
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CHAPTER I 

INTRODUCTION 

 

 This chapter presents and discusses background of the study, limitation 

and formulation of the problem, objective of the study, method of the research, 

and the organization of writing. 

 

A. The Background of Study 

The world always changes from time to time. English has become more 

famous among people from children to adult, although English is just as a foreign 

language. People feel if they want to follow the changes, one of the ways is by 

mastering English. 

English as a foreign language in Indonesia has influenced many aspects of 

life to the people. They try to know and learn the language. So, in order to 

improve people’s abilities in English, the government has encouraged teaching the 

English from beginning. English has been taught from elementary to university. 

English language teaching includes four language skills such as listening, 

speaking, reading and writing. One of the language skills which is very difficult to 

study is writing. English writing is a subject that learns about how to express our 

idea in written form. In writing, students of Elementary School, Junior High 

School and Senior High School learn how to write words, phrases, clauses, and 

sentences. When the students make a sentence they should concern with: subject, 

verb and tense. 
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For some Indonesian students, learning tenses in English is difficult 

because there is no tense in Indonesia. For example, in English, to make a 

sentence with simple present tense, the students have to put –s or –es in verb for 

the third person singular, while in Indonesian there is no rule for verb if a subject 

is third person singular or others.  

Although tense has been taught since the Elementary School, the students 

still cannot apply tense rules. Because when the students make a sentence they are 

influenced by the mother tongue. It causes most of them did errors on it. 

The writer took some examples from the students’ exercise about the error 

that students’ make at second grade of SMP Cendrawasih 1, here are the examples 

of wrong sentences which are often made by students in using tenses. 

The first is the example of Simple Present Tense “Rina usually go to 

school on foot”. The sentence is wrong. If the subject is singular, the verb is also 

singular. It is called subject-verb agreement. In the sentence, in the end of verb 

must add –s/-es. The right sentence is: Rina usually goes to school on foot. 

The next example is “They are play football in the yard”, in the form of 

Present Progressive Tense is wrong because after verb must be added by –ing 

after be. The right sentence is: they are playing football in the yard. 

The other of the wrong sentence of Simple Past Tense is “Tomy readed the 

novel yesterday”. It is false because in simple past tense they must use past form 

in the sentence. Most students cannot change the base form into past form because 

Indonesian has only one form. The word read is bare infinitive so they must 

change into regular forms but English has two past forms; irregular and regular 

forms. Regular form is made by adding –d/-ed and to make irregular forms, they 

must memorize it. Read is irregular form and the past form of read is read. The 

right sentence is: Tommy read novel yesterday. 

The last example is Simple Past Continuous Tense “We was playing 

football in the yard”. The last sentence is wrong because in past progressive tense, 

if the person singular subject (he, she, and it) and “I”, they have to use “was” 

before the verb and use “were” if the subject plural (you, we, they). It also uses 

verb –ing in the sentence. They should say: we were playing football in the yard. 
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Those errors are still influenced by the structure of mother tongue. In our 

mother tongue’s structure, there is not changing in verb. So, it is normal if the 

students confused when they have to use –es or –s in simple present tense, put –

ing after verb and decide what “to be” should they use in simple progressive tense 

and past progressive tense, and change verb from bare infinitive into preterit in 

past tense, especially in irregular verb.  

Based on the background of the study above, the writer is interested in 

analyzing the errors made by students in those tenses; simple present tense, simple 

past tense, simple progressive, and past progressive. Thus, this research is entitled 

“An analysis of students’ error in writing focused on tenses”. This study is done in 

second grade students of SMP Cendrawasih 1, Jakarta. 

 

B. The Limitation of the Problem 

To avoid misunderstanding to the problem, it is necessary to make the 

limitation. Based on the background of the study above, the writer is interested in 

analyzing the errors made by the second grade students of SMP Cendrawasih 1 in 

writing sentences using Simple Present Tense, Simple Past Tense, Present 

Continuous Tense, and Past Continuous Tense. These errors are taken from 

students’ writing.  

 

C. The Formulation of the Problem 

Based on the background of the study above, the writer would like to 

formulate the problem as follows: 

1. Are writing sentences using simple present, simple past, present progressive, 

and past progressive the most errors did by the second year students of SMP 

Cendrawasih 1? 

2. Why did many students of SMP Cendrawasih 1 make the errors in writing 

sentences using these aspects? 
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D. The Objective of the Study 

The objective of this study is to find out the most errors did by the students 

in writing sentences, why many students made the errors in using those tenses and 

how to solve the problem based on the writer’s experience. The writer hopes that 

this study will be used for both teachers and learners to study harder in order to 

avoid the same error. 

 

E. The Method of Research 

This study uses descriptive analysis method. At first, the writer focuses on 

the problem such as the errors on using simple present, simple past, present 

progressive, and past progressive in writing sentences. Then, she collects the data 

by giving the second year students of SMP Cendrawasih 1, a test writing 

sentences and questionnaires. Then, she analyzes them by classifying their errors 

and getting to know why they make errors by analyzing from the questionnaires 

given.  

 

F. The Organization of Writing 

This paper is divided into five chapters, chapter one deals with the 

introduction, consisting background of study, limitation of the problem, 

formulation of the problem, the objective of study, and the method of research. 

Chapter two, present the theoretical framework discusses about writing: 

definition of writing and purpose of writing. Tenses: simple present tense, present 

continuous tense, simple past tense, and past continuous tense. Then, error 

analysis: definition of error, differences between error and mistake, and cause of 

error. 

Chapter three is about research methodology. It consists of research 

design, place and time of the study, population and sample, research instrument, 

source of the data, technique of data collecting and technique of data analysis. 
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Chapter four talks about research findings that consist of two items. They 

are data analysis and data description. 

Finally, conclusion and suggestion will be given in chapter five. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

 

 This chapter presents the description of the theoretical framework related 

to the research. It consists of writing definition and its purposes, tenses, and 

definition of error analysis, its cause and the differences between error and 

mistakes. 

 

A. Writing 

In the English curriculum 2004, there are four language skills that should 

be taught to the learner. The four language skills are listening, speaking, reading 

and writing. Writing is one of the language skills, it has many subject matters. In 

this chapter, the writer tries to explain the definition of writing and the purposes 

of writing. 

1. Definition of Writing 

Some definitions are given by linguist about writing. According to 

Stubbs “Writing is a physical act, it requires material and energy. And like 

most physical acts, to be performed fully, to bring pleasure, to both performer 

and audience, it requires practice”
1
. It means that writing is an activity that 

needs much practice and energy. To be a good writer, the students should 

practice and try to write and to increase their capability. 

                                                 
       

1
 Barnet and Stubbs, Practical Guide to Writing, (Canada: Brown Company, 1983), 4

th
 ed., p. 

3. 
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 Sometimes the teacher feels difficult to ask the students to write. In 

fact, writing is more complicated because writing needs many aspects not only 

grammatical and vocabulary but more. It is just as Cooper said, “Writing is a 

complex process and such contains element of mystery and surprise. But we 

know and believe that writing is a skill that anyone can learn to manage”.
2
  

From their explanation, we can conclude that the students can learn writing 

although it is complicated. 

Moreover, according to Lunsford “writing is stage in which the writer 

produces a rough draft of the paper”
3
. Means that, the important thing of 

writing for the students is to express their feelings and produce in their own 

language on the paper. The students hopefully can convey their ideas, feelings, 

desires and knowledge by writing.  

Considering definitions above, the writer concludes that writing is a 

complicated activity which needs full of concentration and knowledge about 

what we are going to write. However, writing can be learnt by everyone by 

much practicing and reading a lot of books to get inspiration to write.   

 

2. Purpose of Writing 

There are some purposes given by some linguist in writing. 

According to Penny Ur “the purpose of writing, in principle is the expression 

of ideas, the conveying of messages to the reader; so the ideas themselves 

should arguably be seen as the most important aspect the writing”
4
. From the 

statement, we know that the purpose of writing is to express people’s ideas in 

written form and to carry the messages to the reader. 

While according to Diestch “the general purpose of writing may be 

primary to inform, to persuade, to express and to entertain. The specific 

                                                 
       

2
 Rise B Axelrod and Charles R Cooper, The St. Martin’s Guide to Writing, (New York: St. 

Martin’s Press, inc., 1985), p. 3. 

 

       
3
Charles W Bridges and Ronald F Lunsford, Writing: Discovering Form and Meaning, 

(California: Wadsworth Publishing Company, inc., 1984), p. 7. 

 

       
4
 Penny Ur, A Course in Language Teaching: Practice and Theory, (London: Cambridge 

University Press, 2003), 10
th

 ed., p. 163. 
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purpose involves responding to a certain need for writing”
5
.  It can be inferred 

that there are two purposes in writing; the general and the specific purposes. 

The general purpose is to convince the reader about something by informing, 

persuading, expressing, and entertaining something. The specific purpose is 

depending on someone who writes the written. 

From both of information above, the writer can conclude that the 

purpose of writing is to state someone’s idea and his or her messages in 

written form. It can be to persuade something, give information, and express 

someone’s feeling or to share experience. 

 

B. Tenses 

 English has great variety of tenses. The students should learn the tenses to 

support their language skills. “Tense means time”
6
. We can say that the tense 

helps to indicate the time of an action or condition. Heffernan has the same 

opinion with Wishon; He stated that “the time of an action or state is often 

indicated by a word or phrase like tomorrow, next week or last week”
7
. But tense 

is not the same as time, it can be revealed by the definition on the oxford 

Learner’s dictionary “Tense is verb form that shows the time of the action: the 

present/past/future”
8
. Here, the writer can conclude that tense is a verb form 

which shows the time of an action or event, for example I will go (means future), I 

am sitting (means present), I saw him (means past). Whereas a word or phrase 

such as yesterday, today, the day after tomorrow, etc are kinds of time to indicate 

an action or event. 

                                                 
       

5
 Betty Matix Diestch, Reasoning and Writing Well, (New York: McGraw-Hill Companies, 

inc., 2003), 3
rd

 ed., p. 4 – 5. 

 

       
6
 George E Wishon and Julia M Burks, Let’s Write English, (New York: Litton Educational 

Publishing, inc., 1980), p. 192. 

 

       
7
 James A W Hefernan and John F Lincoln W, Writing College Handbook, (New York: 

Norton and Company, 1986), 2
nd

 ed., p. 365-366. 

 

       
8
 H. Martin Manser, Oxford Learners’ Dictionary, (Oxford: Oxford University Press, 1991), 

2
nd

 ed., p. 427. 
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 The tenses are made from the four principal parts: the present (also called 

the “bare” form), e.g. cook, eat, go, and lift, etc., the present participle e.g. 

cooking, eating, going, lifting, etc., the past and the past participle. The principal 

parts of most verbs are formed with –ing or –ed added to the bare form as 

indicated. Such verbs are called regular. For example: cook – cooking – cooked – 

cooked. Verbs with some principal parts formed in other ways are called irregular. 

For example: eat – eating – ate – eaten.  

 In English there are commonly twelve tenses, but the writer will deal four 

tenses. They are: 

 

1. Simple Present Tense 

Simple present tense is a present verb form made without an auxiliary 

verb
9
. Means that, there is not additional verb like be, have or modals which 

are used to make it. The pattern of simple present tense form of verb be in 

statement, negative and interrogative, based on Murphy’s book (1990: 2 – 4) 

is in the table below: 

 

Table 2.1    Table 2.2 

Affirmative Statement of   Interrogative Statement of 

Simple Present Tense   Simple Present Tense 

in Form of Verb Be   in Form of Be 

I          am     (I’m) 

he                  (he’s) 

she        is      (she’s) 

it                    (it’s) 

we                 (we’re) 

you       are    (you’re) 

they               (they’re) 

 

 

                                                 
       

9
 Michael Swan, Practical English Usage, (New York: Oxford University Press, 1995), 2

nd
 

ed., p. xxvii. 

Am I? 

 he? 

Is she? 

 it? 

 we? 

Are you? 

 they? 
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Table 2.3 

Negative Statement of Simple Present Tense in Form of Verb Be 

 

 

 

 

 

 

 

 

  

Simple present tense form of verb, there is the distinctions for the 

third person singular (he, she, it) is added by –s or –es to the main verb. Based 

on Murphy’s book (1990: 12 – 14) the pattern is in the table below:  

 

Table 2.4     Table 2.5 

Affirmative Statement of  Negative Statement of  

Simple Present Tense   Simple present Tense 

in Form of Verb    in Form of Verb 

  

I 

we 

you 

they 

Work 

play 

do 

like 

 He 

she 

it 

Works 

plays 

does 

likes 

 

I  

we 

you 

they 

do not 

(don’t) 
work 

play 

do 

like 
He 

she 

it 

does not 

(doesn’t) 

I am not  (I’m not) 

He   (he’s not or he isn’t) 

She is not  (she’s not or she isn’t) 

It   (it’s not or it isn’t) 

We   (we’re not or we aren’t) 

You are not (you’re not or you aren’t) 

They   (they’re not or they aren’t) 
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Table 2.6 

Interrogative Statement of Simple Present Tense in Form of Verb 

 

 

 

 

 

 

 

 

 

Based on those patterns on table 2.1 – 2.6, the writer can summarize: 

Simple present tense form of be: 

(+) I + am + noun/adj 

 He/she/it + is + noun/adj 

 You/we/they + are + noun/adj 

(-) I + am + not + noun/adj 

 He/she/it + is + noun/adj 

 You/we/they + are + noun/adj 

 (?) Am + I + noun/adj 

 Is + he/she/it + noun/adj 

 Are + you/we/they + noun/adj 

Simple present tense form of verb: 

(+) he/she/it + verb 1 (s/es) + object/complement 

 I/you/we/they + verb 1 + object/complement 

(-) he/she/it + does not + verb 1 + object/complement 

 I/you/we/they + do not + verb 1 + object/complement 

(?) Does + he/she/it + verb 1 + object/complement 

 Do + I/you/we/they + verb 1 + object/complement 

do 

I  

we 

you 

they 

work? 

play? 

do? 

like? 
does 

He 

she 

it 
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The use of simple present tense performs the following functions 

(Wishon: 1980:193-194): 

a. Express general truth, e.g.: 

1. The earth revolves around the sun 

2. Water consist of hydrogen and oxygen 

3. the world is round  

b. Express costumes and habitual actions, often such adverbial expression as 

frequently, usually, every day, and so on, e.g.: 

1. She always studies very hard 

2. My mother always drinks tea in the morning 

3. The students play football every week 

c. When used with the verb do, show emphasis e.g.: 

1. He does look like his father  

2. She may not be brilliant, but she does get good grades 

3. Do write to her! 

d. Express commands or requests (second person only) e.g.: 

1. please let me know how you get along 

2. get out of my sight 

3. telephone him if you have time 

e. Expresses future time with a future time adverbial e.g.: 

1. she leaves next week 

2. classes begin the day after tomorrow 

3. the team plays in St. Louis next month
10

 

 

2. Simple Past Tense 

Simple past tense is a past verb form made without an auxiliary 

verb
11

. It is not different from simple present tense which does not use 

additional verb like be, have or modals to make it. The distinction between 

them is past verb form is used in simple past and present verb form is used in 

present simple. The pattern of simple present tense form of verb be based on 

Murphy’s book (1990: 22) is in the table below 

 

 

 

                                                 
       

10
 George E Wishon and Julia M Burks, Let’s …, p. 193-194. 

 

       
11

 Michael Swan, Practical …, p. xxvii. 
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Table 2.7     Table 2.8 

Affirmative Statement of  Negative Statement  

Simple Past Tense   Simple Past Tense 

In Form of Verb Be   in Form of Verb Be 

I  

he 

she 

it 

was 

We 

you 

they 

Were 

 

 

 

Table 2.9 

Interrogative Statement of Simple Past Tense in Form of Verb Be 

Was 

I? 

He? 

She? 

It? 

Were 

We? 

You? 

They? 

  

Simple present tense form of verb consists of regular and irregular 

verb. Regular verb in past form is made by adding –d or –ed, and there are 

some changes in irregular form. Based on Murphy’s book (1990: 20) the 

pattern is in the table below: 

 

 

 

I  

he 

she 

it 

was not 

(wasn’t) 

We 

you 

they 

were not 

(weren’t) 
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Table 2.10     Table 2.11 

Vern Infinitive Form Affirmative Statement of Simple Past 

Tense in Form of Verb 

   

 

 

 

 

 

 

Table 2.12  Table 2.13 

Negative Statement of   Interrogative Statement of 

Simple Past Tense   Simple Past Tense 

in Form of Verb  in Form of Verb 

I  

we 

you 

they 

he 

she 

it 

did not 

(didn’t) 

watch 

clean 

play 

do 

go 

have 

begin 

 

Did 

I  

we 

you 

they 

he 

she 

it 

watch? 

clean? 

play? 

do? 

go? 

have? 

begin? 

 

 

In short, the writer can summarize: 

Simple past tense form of be (see table 2.7 – 2.9): 

(+) I/he/she/it + was + noun/adj 

 You/we/they + were + noun/adj 

(-) I/she/he/it + was + not + noun/adj 

 You/we/they + were + noun/adj 

 (?) Was + I/he/she/it + noun/adj 

 Were + you/we/they + noun/adj 

Watch 

Clean 

Play 

Do 

Go 

Have 

Begin 

I   watched 

We  cleaned 

You  played 

They  did 

He  went 

She  had 

It   began 
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Simple past tense form of verb (table 2.11-2.13): 

(+) I/you/we/they/he/she/it + verb 2 + object/complement 

 (-) I/you/we/they/he/she/it + did not + verb 2 + object/complement 

 (?) Did + I/you/we/they/he/she/it + verb 2 + object/complement 

The simple past tense is used to report a state or activity which can be 

ascribed to a definite past time
12

. Based on the statement, the writer can say 

that the simple past is used to describe personal experiences in past time. For 

example: 

 Mr. Edward died ten years a go 

 When I lived in Jakarta, I worked in the bank 

 The car exploded at 08.00 am yesterday 

 

3. Present Progressive Tense 

The present progressive tense are formed with the appropriate tense of 

be plus the present participle (ends in -ing) of the verb being conjugated 

indicate an ongoing or continuing action (describes an event in progress at the 

current time)
13

. From the statement, the writer can conclude the simple present 

progressive is a tense form made with am/is/are + v-ing to indicate an action 

or event is occurring at the time of the speaking or is in progress. 

The progressive consists of some form of be followed by a verb with 

–ing on the end. The simple present progressive tense form as the writer 

quoted in Murphy’s book (1990: 6-8) such: 

 

 

 

 

                                                 
       

12
 George E Wishon and Julia M Burks, Let’s …, p. 195. 

 

       
13

 C. Beth Burch, A Writer’s Grammar, (New York: Longman, 2003), p. 44. 
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Table 2.14 

Affirmative and Negative Statement of Present Progressive Tense 

 

 

 

 

 

 

 

 

 

 

Table 2.15 

Interrogative Statement of Present Tense 

 

 

 

 

 

 

 

 

 

Based on table 2.14 and 2.15, the writer can summarize: 

(+) I + am + V-ing + object/complement 

 You/we/they + are + V-ing + object/complement 

 He/she/it + is + V-ing + object/complement 

(-) I + am not + V-ing + object/complement 

 You/we/they + are not + V-ing + object/complement 

 He/she/it + is not + V-ing + object/complement 

(?) Am + I + V-ing + object/complement 

 Are + you/we/they + V-ing + object/complement 

 Is + he/she/it + V-ing + object/complement 

I am (not) –ing  I’m working 

He    Tom is writing a letter 

She is (not) –ing  she isn’t eating 

It    the telephone is ringing 

We    we’re having diner 

You are (not) –ing   you’re not listening to me 

They     the children are doing their homework 

Am I  -ing? 

 He 

Is she -ing? 

 It 

 We 

Are you -ing? 

 They 
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Based on the explanation above, the writer knows that the present 

progressive tense is used to describe an action or an event in progress at the 

moment of speaking, for example: 

a. Look! Tina is wearing her new hat. 

b. The policeman is talking to the driver. 

c. Please be quiet! I am working. 

 

4. Past Progressive Tense 

Past Progressive refers to what was happening at a given print in the 

past, use the past tense of be (was, were) with the present participle
14

. It means 

that past progressive is a tense form made with was/were + V-ing. The form as 

the writer quoted from Swan’s book (1995: 417) as follows
15

: 

 

Table 2.16 

Form of Progressive Tense 

Affirmative Question Negative 

I was working 

you were working 

etc 

Was I working? 

Were you working? 

etc 

 

I was not working 

you were not working 

etc 

 

From the table above, the writer tries to make conclusion as follows: 

(+) I/he/she/it + was + V-ing + object/complement 

 You/we/they + were + V-ing + object/complement 

(-) I/he/she/it + was not + V-ing + object/complement 

 You/we/they + were not + V-ing + object/complement 

(?) Was + I/he/she/it + V-ing + object/complement 

 Were + you/we/they + V-ing + object/complement 

 

                                                 
       

14
 C. Beth Burch, A Writer’s …, p. 44. 

 

       
15

 Michael Swan, Practical …, p. 417. 
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The past continuous tense may be used in the following ways: 

a. To indicate that an action was in progress at a definite time in the past. 

E.g.: 

What were you doing at 10:00 last night? 

I was studying 

b. To indicate the progressive nature of an action that was happening at the 

same time as another event in the past. E.g.: 

When the telephone rang, I was taking a shower 

While I was studying, I fell asleep 

c. To indicate that two continuous activities were going on at the same time. 

E.g.: 

I was studying while he was reading 

d. To indicate that an activity was going on between two points of time in the 

past. E.g.: 

Between June of 1965 and December of 1966, he was writing a novel
16

 

 

C. Error Analysis 

  The study of learners’ errors and analysis are called error analysis. 

According to Brown, “the fact that learners do make errors and that these errors 

can be observed, analyzed, and classified to reveal something of the system 

operating within the learner, led to a surge of study of learners’ errors, called error 

analysis”
17

. Because of that, we can observe something, analyze the data that we 

get from the observation and make the classification of them, so, our research can 

be proved empirically by doing error analysis. 

  Errors cannot always be easily identified and analyzed, it is important to 

know more about error analysis. So, in this chapter, the writer will explain about 

definition of error, differences between error and mistake and cause of error. 

 

 

 

 

 

                                                 
       

16
 George E Wishon and Julia M Burks, Let’s …, p.196-197. 

 

       
17

 H. Douglas Brown, Principles of Language Learning and Teaching, (New York: Pearson 

Education Company, 2000), 4
th
 ed., p. 218. 
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1. Definition of Error 

Learning a target language is different from learning one’s mother 

tongue. According to Harmer, “when second language learners make errors, 

they are demonstrating part of the natural process of language”
18

. In the 

process of learning a target language, it is possible that learners make some 

errors. Error can be a good part of learning when the teacher correct it and the 

students know their errors because they can learn from their errors.  

According to Harmer, “errors are part of the students’ interlanguage 

that is the version of the language which a learner has at any one stage of 

development, and which is continually re-shaped as he or she aims towards 

full mastery”
19

. So, it is a natural process of language learning that students 

make error when writing in English. The students hopefully can develop their 

knowledge from their errors. When the learner made errors, the teacher helped 

to correct them. It can help the teacher to give information whether the 

language learning process is successful or not.  

James said, “Let’s provisionally define a language error as 

unsuccessful bit of language”
20

. So, error could happen if the students are less 

in understanding and usage of the target language. 

 

2. Differences between Error and Mistake 

Most people think that error and mistake are same, but that is not true. 

Larsen noted some Corder’s statement that made a distinction between 

mistake and error (1991: 59): 

“A mistake is a random performance slip caused by fatigue, 

excitement, etc. and therefore can be readily self-corrected, an error is 

a systematic deviation made by learners who have not yet mastered 

                                                 
       

18
 Jeremy Harmer, The Practice of English Language Teaching, (London: Pearson Education 

Limited, 2007), 4
th

 ed., p. 138. 

 

       
19

 Jeremy Harmer, The Practice …, p. 138. 

 

       
20

 Carl James, Errors in Language Learning and Use: Exploring Error Analysis, (London: 

Longman, 1998), p. 1. 
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the rule of the second language. A learner cannot self-corrected an 

error because it is a product reflective of his or her current stage of 

second language development, or underlying competence”
21

. 

From the statement, we can differentiate between mistake and error. If 

the students can self-corrected it means he made a mistake. But if they cannot 

self-corrected it means he made an error. 

Hubbard distinguished between an error and a mistake in his book, 

“errors caused by lack of knowledge about the target language (English) or by 

incorrect hypotheses about it; and unfortunate mistakes caused by temporary 

lapses of memory, confusion, slips of the tongue and so on”
22

. So, lack of 

knowledge about the target language can caused error, whereas mistake 

caused by the students can’t memorize well, slip of the tongue, slip of fingers, 

or confusion between the language learner and the target language. 

From the definitions above, it can be said that errors are something to 

do with unacceptable and inappropriate forms of the grammar of the target 

language that have imprinted on learner’s mind. So, it cannot be self-corrected 

by the learner. 

 

3. Cause of Error 

In the learning process, it is possible the learner do errors. It is caused 

for many factors. Hubbard wrote three major causes of error there are mother-

tongue interference, overgeneralization, errors encouraged by teaching 

material of method.
23

 

a.  Mother-Tongue Interference 

Although young children appear to be able to learn a foreign language 

quite easily and to produce new sounds very effectively, must older learners 

experience considerable difficulty. The sound system (phonology) and the 

                                                 
       

21
 Dianne Larsen Freeman and Michael Long, An Introduction to Second language Acquisition 

Research, (London: Longman inc., 1991), p. 59.  

 

       
22

 Peter Hubbard, et al., A training Course for TEFL, (Oxford: Oxford University Press, 

1983), p. 134. 

 

       
23

 Peter Hubbard, et al., A training …, p. 140-142. 
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grammar of the first language impose themselves on the new language and 

this leads to a “foreign” pronunciation, faulty grammatical patterns and 

occasionally to the wrong choice of vocabulary. 

b. Overgeneralization 

The mentalist theory claims that errors are inevitable because they 

reflect various stages in the language development of the learner. It claims that 

learner processes new language data in his mind and produces rules for its 

production, based on the evidence. 

c.  Errors Encourages by Teaching Material or Method 

Errors in second language may appear to be inducing by the teaching 

process itself. Error is evidence of failure, of ineffective teaching or lack of 

control. If material is well chosen, graded and presented with meticulous care, 

there should never be any error. However, it might be salutary for us to bear in 

mind the possibility of some of our students’ errors being due to our own 

teaching 

To sum up, this chapter provided some of the explanation about theoretical 

framework relate the study. The definition of writing is the activity to convey the 

ideas and the expressions in written form. Writing has a purpose as media to 

express someone’s idea. The tense is the time of an action or condition indicator. 

Commonly, English has twelve tenses but the writer only explained four tense. 

They are Simple Present Tense generally is used to express general truth, the 

habitual actions, show emphasis, express command or request, and express future 

time adverbial. Simple Past Tense is used to report a state or activity which 

happened in the past time. The use of Present Progressive Tense is to indicate the 

action was in progress at a certain time in the past. The next is about the definition 

of error, the different between error and mistake and the cause of error, they are it 

is caused by mother-tongue interference, overgeneralization, and error encourage 

by teaching material of method. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

 This chapter presents the description of the research method used in this 

stud. It consists of research design, place and time of the study, population and 

sample, research instrument, source of data, techniques of data collecting, and 

techniques of data analysis. 

 

A. Research Design 

The design of this study is descriptive analysis in form of Quantitative 

Research about analysis on student’s errors in learning tenses in writing sentences 

at eighth grade students of SMP Cendrawasih 1. The writer took from Winarno’s 

note that the descriptive study is designed to obtain the current status of 

phenomenon and is directed toward determining the nature situation as it exists at 

the time of the study
24

. Then, in the same source this study is called analysis 

because it tries to analyze objectively about students’ errors in learning tenses
25

, 

and it is called quantitative because the writer uses some numerical data which is 

analyzed statistically
26

. 

This study is aimed at describing and analyzing about (1) what the most 

errors made by the eighth grade students of SMP Cendrawasih 1 in writing 

sentences using simple present, simple past, present, progressive, and past 

                                                 
24

 Winarno Surachmad, Dasar dan Teknik Research: Pengantar Metodologi Ilmiah, 

(Bandung: CV. Tarsito, 1978), p. 131. 

 
25

 Winarno Surachmad, Dasar …, p. 132. 

 
26

 Winarno Surachmad, Dasar …, p. 137. 
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progressive are, and (2) why many students of SMP Cendrawasih 1 made the 

errors in writing sentences using these aspects. 

To avoid bias, the researcher tries to evaluate the real condition as 

objectively as possible. She takes a position as outsider who sees the objective 

condition of SMP Cendrawasih 1. 

 

B. Place and Time of the Study 

The research is held at SMP Cendrawasih 1 which is located on JL. H. 

Abdul Madjid Dalam, Cipete, South Jakarta. The writer does the research from 

17
th

 August 2010 to 20
th

 August 2010. 

 

C. Population and Sample 

The object of this study is SMP Cendrawasih 1 Cipete. The subject 

includes the eighth grade students of SMP Cendrawasih 1 Cipete. There are 160 

students of eighth grade who studied there which is divided into four classes 

namely VIII-1, VIII-2, VIII-3, and VIII-4.  

The technique of sample used by the writer is simple random sampling, 

According to Arikunto, “Sampling acak (random sampling) digunakan oleh 

peneliti apabila populasi dari mana sampel diambil merupakan populasi homogen 

yang hanya mengandung satu ciri. Dengan demikian sampel yang dikehendaki 

dapat diambil secara sembarang (acak) saja”
27

. (Random sampling is used by 

researchers if the population is homogeneous population which is only has one 

characteristic. Thus, the sample will be taken randomly). So, the students have the 

same chance to be the sample and it taken randomly. 

Arikunto said that “… jika peneliti memiliki beberapa ratus subjek dalam 

populasi, mereka dapat menentukan kurang lebih 25-30% dari jumlah subjek 

tersebut”
28

. (… if the researchers has hundreds subject in population, they can 

                                                 
       

27
 Suharsimi Arikunto, Manajemen Penelitian, (Jakarta: Rineka Cipta, 2009), p. 95. 
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take more or less 25-30% of the total population). Based on the explanation 

above, the writer takes 40 samples of 160 students 

 

D. Research Instrument 

The research instrument which is used for this study consists of two 

instruments, they are: questionnaires and test. The questionnaires are given to the 

students including some questions about (1) the teaching-learning process in the 

classroom, (2) the materials, (3) and the difficulties faced by the students. The test 

is used to know how well the students have already understood in using tenses in 

writing and their difficulty in learning tenses.  

In the research, the writer gives the test to the eighth grade students of 

SMP Cendrawasih 1 Cipete focused on the writing tenses as an instrument. The 

test consists of 60 items of blank spaces which are divided into four parts:  

The first is ten items related simple present tense. It consists of 

affirmative, negative, and interrogative in form of nominal sentences and verbal 

sentences. 

The second is ten items related to simple past tense. It consists of 

affirmative, negative, and interrogative in form of nominal sentences and verbal 

sentences. 

The third is ten items related to present progressive tense. It consists of 

affirmative, negative, and interrogative in form of verbal sentences. 

The last is ten items related to past progressive tense. It consists of 

affirmative, negative, and interrogative in form of verbal sentences. 

 

E. Techniques of  Data Collecting 

Techniques of data collecting in this study are giving the test and 

questionnaire to the students. The test is used to find out the students’ errors in 

learning simple present tense, simple past tense, present continuous tense, and 

past continuous tense. It consists of four parts, each part consists of 10 items, and 

each number has 1 point. So, it will be accumulated to 40 points, divided into 4 in 

order to get the score 10. Then, the questionnaire is used to find out why the 
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students’ make those errors. The form of test and questionnaires can be seen in the 

appendix. 

 

F. Techniques of Data Analysis 

To find out the effectiveness of analysis on students’ errors in using tenses 

in writing, the researcher uses distribution frequency relative or descriptive 

analysis techniques (percentage) formula. This is adapted from Sudijono and 

described in the table percentage. In the table percentage the writer uses the 

formula: 

 

 

 

 

 

P = percentage 

F = frequency of error occurred 

N = number of sample which is observed 

 After getting the frequency and percentage of difficulty, the writer 

analyzed the average score by using formula: 

 

 

 

 

 

P = percentage 

F = frequency 

N = number of students 

15 = number of item test
29
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CHAPTER IV 

RESEARCH FINDINGS 

 

 This chapter is presented and discussed the findings of the research based 

on the data obtained during this research. In line with the research problems, it 

consists of the data description, the data analysis and the data interpretation. 

 

A. Data Description 

 The data from this case was gain by delivering the materials about simple 

present tense, simple past tense, present progressive tense, and past progressive 

tense to the eighth grade students of SMP Cendrawasih 1. Moreover, the total 

number of the test items provided to the eighth grade students of SMP 

Cendrawasih 1 consist of 40 test items altogether. These test items classified into 

four tense materials: simple present tense consists of 10 items, and so present 

progressive tense, simple past tense, and past progressive tense does too.  The 

following table is the classification of each kind of tenses that had been tested. 
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Table 4.1 

Tenses Items and Its Distribution 

No Tenses Area Items Numbers of 

Items 

1 Simple Present Tense Part 1: 1, 2, 3, 4, 5, 6, 

7, 8, 9, 10 

10 

2 Present Progressive tense Part 1: 1, 2, 3, 4, 5, 6, 

7, 8, 9, 10 

10 

3 Simple Past Tense Part 1: 1, 2, 3, 4, 5, 6, 

7, 8, 9, 10 

10 

4 Past Progressive Tense Part 1: 1, 2, 3, 4, 5, 6, 

7, 8, 9, 10 

10 

 

 Then, the writer gave the questionnaires to the students. The 

questionnaires are used to know the factors why the students do some errors in 

learning tenses. The questions consisted of the teaching-learning process in the 

classroom, the materials, and the difficulties faced by the students.  

 

B. Data Analysis 

 In this part, the writer will analyze the errors that students made. It is listed 

in the table below: 

a. Written Test 

Table 4.2 

Frequency of Error 

Simple Present Tense 

Item Number Frequency Percentage 

1 

2 

3 

4 

5 

6 

0 

16 

13 

19 

18 

22 

0% 

40% 

32.5% 

47.5% 

45% 

55% 
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7 

8 

9 

10 

17 

16 

28 

25 

42.5% 

40% 

70% 

62.5% 

Total 174 43.5% 

 To find out the whole average is by using the formula as follows: 

  F 

 P =      X 100% 

  N x 10 

  174 

 P =      X 100% 

  40 x 10 

 17400 

 P =       

  400 

 P = 43.5%   

Based on the table, it can be seen that no one made error in item 

number 1, 16 students (40%) made error in item number 2, 13 students 

(32.5%)made error in item number 3, 19 students (47.5%) made error in item 

number 4, 18 students (45%) made error in item number 5, 22 students (55%) 

made error in item number 6, 17 students (42.5%) made error in item number 

7, 16 students (40%) made error in item number 8, 28 students (70%) made 

error in item number 9, and the last, 25 students (62.5%) made error in item 

number 10. On the average, there were 43.5% of 40 students made errors in 

simple present tense.  
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Table 4.3 

Frequency of Error 

Present Continuous Tense 

Item Number Frequency Percentage 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

12 

37 

14 

15 

16 

11 

35 

37 

16 

30 

30% 

92.5% 

35% 

37.5% 

40% 

27.5% 

87.5% 

92.5% 

40% 

75% 

Total 223 55.75% 

 To find out the whole average is by using the formula as follows: 

  F 

 P =      X 100% 

  N x 10 

  223 

 P =      X 100% 

  40 x 10 

 22300 

 P =       

  400 

 P = 55.75%   

From the table above, it is shown that there were 12 students (30%) 

made error in item number 1, 37 students (92.5%) made error in item number 

2, 14 students (35%)made error in item number 3, 15 students (37.5%) made 

error in item number 4, 16 students (40%) made error in item number 5, 11 

students (27.5%) made error in item number 6, 35 students (87.5%) made 

error in item number 7, 37 students (92.5%) made error in item number 8, 16 
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students (40%) made error in item number 9, 30 students (75%) made error in 

item number 10. The average of them was 55.75% who still made error in the 

form of present continuous tense. 

 

Table 4.4 

Frequency of Error 

Simple Past Tense 

Item Number Frequency Percentage 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

4 

36 

27 

32 

32 

19 

18 

17 

18 

21 

10% 

90% 

67.5% 

80% 

80% 

47.5% 

45% 

42.5% 

45% 

52.5% 

Total 224 56% 

 To find out the whole average is by using the formula as follows: 

  F 

 P =      X 100% 

  N x 10 

  224 

 P =      X 100% 

  40 x 10 

 22400 

 P =       

  400 

 P = 56%   
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In this part, it can be seen that there were 4 students (10%) made error 

in item number 1, 36 students (90%) made error in item number 2, 27 students 

(67.5%)made error in item number 3, 32 students (80%) made error in item 

number 4, 32 students (80%) made error in item number 5, 19 students 

(47.5%) made error in item number 6, 18 students (45%) made error in item 

number 7, 317 students (42.5%) made error in item number 8, 18 students 

(45%) made error in item number 9, and the last, 21 students (52.5%) made 

error in item number 10. So, the average of these was 56% of 40 students 

made error in simple past tense. 

 

Table 4.5 

Frequency of Error 

Past Continuous Tense 

Item Number Frequency Percentage 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

31 

22 

28 

22 

32 

32 

34 

28 

35 

15 

77.5% 

55% 

70% 

55% 

80% 

80% 

85% 

70% 

87.5% 

37.5% 

Total 279 69.75% 

 To find out the whole average is by using the formula as follows: 

  F 

 P =      X 100% 

  N x 10 

  279 

 P =      X 100% 

  40 x 10 
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 27900 

 P =       

  400 

 P = 69.75%   

The last item is about past continuous tense. In this item,  there were 

31 students (77.5%) made error in item number 1, 22 students (55%) made 

error in item number 2, 28 students (70%)made error in item number 3, 22 

students (55%) made error in item number 4, 32 students (80%) made error in 

item number 5, 32 students (80%) made error in item number 6, 34 students 

(85%) made error in item number 7, 28 students (70%) made error in item 

number 8, 35 students (87.5%) made error in item number 9, 15 students 

(37.5%) made error in item number 10. Thus, the whole average in this part is 

69.75% from 40 students. 

 

b. Questionnaires  

Table 4.6 

Student’s English Textbook 

No Alternative Answer Frequency Percentage 

1 a. Yes 

b. No 

37 

3 

92.5% 

7.5% 

Total 40 100% 

Based on the questionnaire, the writer knows that the respondents 

who answered “Yes” are 92.5% and who answered “No” are 7.5%. It means 

that most of the students have English text book and only 3 students that have 

no English textbook. 
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Table 4.7 

Student’s worksheet or another Source English Book 

No Alternative Answer Frequency Percentage 

2 a. Yes 

b. No 

39 

1 

97.5% 

2.5% 

Total 40 100% 

From that table, it is known that 97.5% students who answered “Yes” 

and 2.5% answered “No”. So, most of the students have students’ worksheet.  

Next, from the following table, it can be known that 50% respondents 

have additional English book such as magazine, newspaper, story book, etc. 

and the rest of them haven’t. It means that only a half of the respondents have 

an additional English book beside the lesson textbook. 

Table 4.8 

English Book besides Textbook (Story Book, Novel, Newspaper, etc) 

 Alternative Answer Frequency Percentage 

3 a. Yes 

b. No 

20 

20 

50% 

50% 

Total 40 100% 

 

 Table 4.9 

Study Outside School (joining Course, Study Club with Friends, etc) 

No Alternative Answer Frequency Percentage 

4 a. Yes 

b. No 

8 

32 

20% 

80% 

Total 40 100% 

From the table above, from 40 respondents who answered “Yes” that 

they join course are 20% only. And who answered “No” is 32 respondents 

(80%). Based on those data, it can be said that less than 50% respondents who 

join course. 
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Table 4.10 

Media in Learning English (Dictionary, CD, etc) 

No Alternative Answer Frequency Percentage 

5 a. Yes 

b. No 

10 

30 

25% 

75% 

Total 40 100% 

In this research, from 40 respondents can be known that 75% students 

answered “No” and 25% students answered “Yes”, therefore, the writer can 

conclude that most of the students have not media in learning English beside 

English lesson book yet. 

 

Table 4.11 

The Teacher Delivers Material in English 

No Alternative Answer Frequency Percentage 

6 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

23 

5 

11 

1 

0 

57.5% 

12.5% 

27.5% 

2.5% 

0% 

Total 40 100% 

 

The questionnaire spreads of 40 respondents are known that the 

teacher always delivers the material in English. There are 23 students (57.5%) 

answered always, 5 students (12.5%) answered often, 11 students (27.5%) 

answered sometimes, 1 student (2.5%) answered seldom and no one answered 

never. Thus, the majority of the students of eighth grade said that their teacher 

delivers the material in English. 
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Table 4.12 

Comprehension in Material Delivering by the Teacher 

No Alternative Answer Frequency Percentage 

7 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

12 

2 

22 

4 

0 

30% 

5% 

55% 

10% 

0% 

Total 40 100% 

From the table above, the writer know that 30% students answered 

always, 5% answered often, 55% answered sometimes, 10% answered 

seldom, and o% answered never. So, the writer can make conclusion that only 

a few material of lesson can be understood by the students. 

Next, the spreading of questionnaire from 40 respondents below, it is 

known that there are 15 students (37.5%) answered always, 5 students (12.5%) 

answered often, 15 students (37.5%) answered sometimes, 3 students (7.5%) 

answered seldom and 2 students (5%). Thus, the majority students answered 

that their teacher reviews the last material before teaching the next material. 

Table 4.13 

Reviewing the Lesson by the Teacher before Learning 

No Alternative Answer Frequency Percentage 

8 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

15 

5 

15 

3 

2 

37.5% 

12.5% 

37.5% 

7.5% 

5% 

Total 40 100% 
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Table 4.14 

The Teacher Explains the Material which will be Learnt Today 

No Alternative Answer Frequency Percentage 

9 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

25 

9 

5 

1 

0 

62.5% 

22.5% 

12.5% 

2.5% 

0% 

Total 40 100% 

Based on the data above, it is known that 25 students (62.5%) 

answered always, 9 students (22.5%) answered often, 5 students (12.5%) 

answered sometimes, 1 student (2.5%) answered seldom and no one answered 

never. From those data, the writer summarizes that their teacher introduce the 

material. 

 

Table 4.15 

Students can Do the Exercises Given by the Teacher after She/he 

Explained 

No Alternative Answer Frequency Percentage 

10 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

22 

2 

16 

0 

0 

55% 

5% 

40% 

0% 

0% 

Total 40 100% 

Based on the table, it is concluded that 22 respondents (55%) 

answered always, 2 respondents (5%) answered often, 40% respondents 

answered sometimes and 0% for answering seldom and never. So, after 

hearing the explanation from the teacher about tenses, they can do the 

exercises given. 
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Table 4.16 

Students can Do the Exercise after Reading the Textbook 

No Alternative Answer Frequency Percentage 

11 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

12 

5 

22 

1 

0 

30% 

12.5% 

55% 

2.5% 

0% 

Total 40 100% 

The table showed that 30% students always, 12.5% students answered 

often, 55% students answered sometimes, 2.5% answered seldom and 0% 

answered never. It means that, the students can do the exercises after reading 

the material about tenses from the textbook. 

 

Table 4.17 

Asking to Friends or Other when Facing the Difficulties 

No Alternative Answer Frequency Percentage 

12 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

16 

9 

13 

2 

0 

40% 

22.5% 

32.5% 

5% 

0% 

Total 40 100% 

The writer can see from the table that 16 students (40%) answered 

always, 9 students (22.5%) answered often, 13 students (32.5%) answered 

sometimes, 5% students answered seldom and no one answered never. So, the 

writer can make conclusion that the students make effort if they have 

difficulty in learning English. 
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Table 4.18 

Students Always Do the Exercise Given by the Teacher 

No Alternative Answer Frequency Percentage 

13 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

21 

2 

11 

6 

0 

52.5% 

5% 

27.5% 

15% 

0% 

Total 40 100% 

In this research, from 40 students can be known that 52.5% students 

answered always, 5% students answered often, 27.5% students answered 

sometimes, 15% students answered seldom and 0% for never. Thus, it can be 

concluded that they do the tasks the teacher given. 

 

Table 4.19 

Students Always Make Note  

No Alternative Answer Frequency Percentage 

14 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

24 

10 

4 

2 

0 

60% 

25% 

10% 

5% 

0% 

Total 40 100% 

From the table, 60% students answered always, 25% students 

answered often, 10% students answered sometimes, 5% students answered 

seldom and 0% student answered never. It means that they take note the 

material that is delivered from the teacher. 
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Table 4.20 

Review the Lesson at Home 

No Alternative Answer Frequency Percentage 

15 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

8 

4 

5 

22 

1 

20% 

10% 

12.5% 

55% 

2.5% 

Total 40 100% 

From the table, 20% students answered always, 10% students 

answered often, 12.5% students answered sometimes, 55% answered seldom 

and 2.5% students answered never. It means that only a little part of the 

students review their lesson note. 

 

Table 4.21 

Students Interest in English 

No Alternative Answer Frequency Percentage 

16 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

18 

3 

15 

2 

2 

45% 

7.5% 

37.5% 

5% 

5% 

Total 40 100% 

From the table, it is about 45% students answered always like English 

subject, 7.5% students answered often like it, 37.5% students answered 

sometimes like it, 5% students answered seldom and never like it. It means 

that almost of the students like English lesson. 
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Table 4.22 

The Teacher Teaches Tenses 

No Alternative Answer Frequency Percentage 

17 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

24 

6 

9 

1 

0 

60% 

15% 

22.5% 

2.5% 

0% 

Total 40 100% 

From the table, it can be seen that 60% students said always, 15% 

said often, 22.5% said sometimes, 2.5% said seldom and no one said never. It 

means that, the teacher teaches tenses in the class.  

 

Table 4.23 

Tenses is Difficult 

No Alternative Answer Frequency Percentage 

18 a. Always 

b. Often 

c. Sometimes 

d. Seldom 

e. Never 

0 

10 

29 

1 

0 

0% 

25% 

72.5% 

2.5% 

0% 

Total 40 100% 

Based on the questionnaire, 0% the students said that always, 22.5% 

said often, 72.5% said sometimes, 2.5% said seldom and 0% said never. So, 

based on the students’ opinion tenses is not too difficult. 
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Table 4.24 

The Factors of Causing Students’ Difficulty in Learning Tenses 

No Alternative Answer Frequency Percentage 

19 a. Unclear explanation 

b. Seldom the review the 

lesson at home 

c. Etc 

14 

5 

 

15 

35% 

12.5% 

 

37.5% 

Total 40 100% 

Based on the questionnaire, the factor of the students’ difficulty in 

learning tenses is the unclear explanation, 12.5% students answered seldom 

review the lesson at home and 37.5% students have their own reason that is 

their classmates always make a noise so they can’t learn comfort. 

 

Table 4.25 

The Factors of Causing Students’ Easy in Learning Tenses 

No Alternative 

Answer 

Frequency Percentage 

20 a. Clear 

explanation 

b. Much review the 

lesson at home 

15 

 

25 

37.5% 

 

62.5% 

Total 40 100% 

From the table, it can be seen that, most of the students feel the tenses 

is easier when they review the lesson at home. The rest of them feel the tense 

is easier when the teacher explain clearly. 
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Table 4.26 

The Effort of the Students in Learning English 

No Alternative Answer Frequency Percentage 

21 a. Ask to the teacher to 

repeat the explanation 

b. Review the lesson at 

home 

19 

 

21 

 

47.55% 

 

52.5% 

 

Total 40 100% 

From the data above, the effort of the students to increase their ability 

in English subject is 32.5% answered asking their teacher to repeat the 

explanation, 52.5% students answered reviewing the lesson at home. 

 

C. Data Interpretation 

After analyzing the data, the writer will interpret the errors that students 

made. Based on the data, the highest frequency of error (69.75%) is in past 

progressive tense. It can be seen in some students’ errors, for example, “we don’t 

watching TV when our father came home.” And “when the new couple lived in 

that house, they were didn’t having any servant.” The both of sentences are false 

and it is probably because the students are still influenced by mother tongue. They 

are confused to differentiate among the fourth of tenses, how to use them and in 

what sentence patterns. 

The second level is simple past tense items (56%). In this area, the 

students still found difficulty in changing infinitive form to past form, especially 

in irregular verb. It can be seen in the example: “my mother maked a birthday 

cakes this morning.” And “I didn’t knowed the name of that bungalow.” It is 

normal because there is not changing in verb to differentiate between present 

event and past event in Indonesian language. 

The next is present continuous tense (55.75%). From the following 

examples, “Toni and Rudi is not go to the market right now.” and “Shhhh, the 

baby sleeping. Don’t disturb him!” the writer can conclude that most of them still 

confused of subject-verb agreement. 
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The lowest frequency of error is in simple present tense (43.5%). “are your 

sister at the school?” and “the sun setes in the west.” are the example of students’ 

error in using simple present tense. In this area some of them cannot distinguish 

between singular and plural verb and the rest of them know how to change them 

but don’t know how to write them.  

Based on questionnaires, the writer knows that the first cause of the 

students’ difficulty in learning tenses is they always take a note about the material 

but they seldom to read their notes or review the lesson at home. It is can be 

proved by the students’ answer on the questionnaire. It is only 20% students 

answered always, 10% students answered often, 12.5% students answered 

sometimes, 55% answered seldom and 2.5% students answered never. It means 

that only a little part of the students review their lesson note. The second factor is 

because they are lack of the media to learning English especially tense. It can be 

seen in the students on the students’ questionnaires, there is only 10% who said 

“yes”. The next is about 55% of students who said comprehending the teacher’s 

explanation, because the teacher explains to the student in English so some of 

them is hard to catch the teacher’s meant. The last is because the condition in the 

classroom (37.5%), some of the students make much noise so the rest of them 

cannot concentrate to the lesson and because the teacher’s unclear explanation 

(35%). 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

This chapter presents the conclusion and suggestion from the research findings 

based on the study conducted at SMP Cendrawasih 1, Cipete. 

 

A. Conclusion 

Based on the data analysis, the writer concluded that the highest 

percentage of error from those tenses is past continuous tense with percentage 

69.75%. the second is simple past tense (56%). Next is present progressive tense 

and its percentage is 55.75%. The last, the lowest percentage of error is simple 

present tense (43.5%). The data showed that the students are still confused in 

using subject-verb agreement whether it is singular or plural especially when the 

subject is in noun phrase form, the transformation between bare infinitives into 

preterit particularly irregular verb, and usage and sentence pattern of the fourth 

tenses.  

The errors could happen because the students are still influenced by 

mother tongue interference. Indonesian has not tenses but English has its own 

rules. Lack of knowledge in English language can cause the errors and of course 

teaching learning process. Besides that, they always take a note about the material 

but seldom to read and review it at home. The second factor is because they are 

lack of the media to increase their ability in learning English especially tense. The 

next is because the teacher explains to the student in English so some of them 
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cannot catch the teacher’s meant. The last is because the condition in the 

classroom doesn’t support the students to learn, some of the students make much 

noise so the rest of them less concentration to the lesson. 

 According to the writer’s past experience in learning tenses, she was not 

only taking note but also review the lesson at home even if it was needed she 

memorized them. After that, she compared them each other to know the 

differences in every tenses. Then, she copied first from the examples and then 

changes the subject from I to they and so on. Another way is by changing the verb 

tense from present to past time and so on, changing the subject from singular to 

plural, and memorize the changing from bare infinitive into preterit especially 

irregular form.  

 

B. Suggestion 

In line with the research findings previously, here are some suggestions 

that can be given related to the writer conclusion and hopefully can take the 

benefit to anyone who read this “skripsi”. The suggestions are as follow: 

1. The teacher should master classroom management so she/he can manage the 

lesson well and no one of the students less concentration. 

2. The teacher should give more exercises to the students whether in changing the 

subject, the verb, and adverbs of frequency. 

3. The teacher should ask to the students to memorize the transformation verb 

from infinitive into preterit, and teaches how to write them and pronounce 

them. She/he should give the students understanding that English is different 

from Indonesian so to get knowledge and understand it, they are necessary to 

do more practice, exercise in using different tenses. The students can discuss 

and ask their problems about tenses with their classmates or their teacher. 

4. The teacher should choose the material well, grade and present with the 

appropriate method based on the situation and condition in the classroom. 

5. The teacher should give attention to the weak students in comprehending the 

lesson. 
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6. The teacher should consider that the English is foreign language, so she/he 

doesn’t need always use English in delivering the material.  
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